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In the article, the authors examine the process of formation and development of the system of specialized vo-
cational education in Southern Kazakhstan in the 1920s-1940s as an important element of regional moderni-
zation during the Soviet period. Based on archival materials from the Central State Archive of the Republic of
Kazakhstan, documents of party-administrative bodies, regulatory legal acts, and published statistical data of
the interwar period, the institutional changes accompanying the establishment and expansion of a network of
technical schools, factory apprenticeship schools, agricultural and other vocational institutions are analyzed.
The authors consider the evolution of the regulatory framework, the mechanisms of organizational formation
of the system, and the specific features of the development of its material and technical infrastructure. It is
shown that in the 1920s the development of vocational education took place under conditions of limited re-
sources, weak mechanization, and high pressure on educational facilities and equipment. The processes of in-
stitutional integration of the regional educational network into the centralized system of governance subordi-
nate to the bodies of public education and economic planning are analyzed. It is established that the transition
to industrialization and collectivization in the late 1920s led to the institutional reorganization of vocational
schools, their transformation into technical schools, and the expansion of the factory apprenticeship system.
The authors regard the 1930s as a stage of mobilization-industrial development of the system, characterized
by the strengthening of links between personnel training and the production sector and by the increasing
complexity of professional specialization. It is concluded that specialized vocational education 1920-1940
acted as a structure-forming factor of regional modernization, providing institutional and personnel support
for agrarian mechanization and industrial construction and contributing to the transformation of the social
structure of Southern Kazakhstan.
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tional reforms.

Introduction

The problem of the formation of the system of specialized vocational education in Southern Kazakhstan
in the 1920s-1940s occupies an important place in the study of the history of regional modernization. During
this period, profound socio-economic transformations took place, associated with industrialization, agrarian
transformation, and the institutional restructuring of society. Within the framework of modernization theory,
these processes may be interpreted as a transition from a traditional agrarian system to an industrially orga-
nized model of economy, accompanied by structural differentiation of the economy and the professionaliza-
tion of labor [1; 16-18]. At the same time, Sh. N. Eisenstadt’s concept of multiple modernities emphasizes
that modernization processes are neither universal nor linear, but are realized within specific institutional and
cultural contexts [2; 5]. This makes it possible to regard the Soviet experience as a particular form of di-
rective modernization implemented through mechanisms of centralized planning and state cadre policy.
Southern Kazakhstan, characterized by a pronounced agrarian specialization and a relatively low level of
urbanization in the early 1920s, became involved in large-scale modernization processes that required the
training of qualified mid-level specialists. From the perspective of Immanuel Wallerstein’s world-systems
analysis, the region may be characterized as a peripheral space integrated into a broader economic system
under conditions of structural asymmetry [3; 15]. In the logic of A.G. Frank’s dependency theory, the mod-
ernization of peripheral territories is determined by the strategies of the center and is accompanied by the
institutional restructuring of local structures [4; 9]. Consequently, the establishment of a network of technical
schools, factory apprenticeship schools, and other specialized educational institutions became an integral part
of regional development and a mechanism for integrating the territory into the industrial-agrarian model of
the economy.
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The formation of the system of specialized vocational education may also be examined from the per-
spective of D. North’s institutional approach, according to which societal development is associated with the
creation of formal institutions regulating economic and social interactions [5; 3-5]. The establishment of a
network of vocational educational institutions functioned as an element of institutional construction aimed at
forming new rules for the training and allocation of labor resources. Thus, vocational education performed
not only the function of staffing, but also contributed to the transformation of the region’s social structure,
the expansion of channels of social mobility, and the formation of a new professional stratification.

The relevance of the study is determined by the growing attention of contemporary historical scholar-
ship to the regional dimension of modernization processes, which makes it possible to clarify the mecha-
nisms of state policy implementation at the local level. At the same time, the issue of specialized vocational
education in Southern Kazakhstan during the interwar period remains insufficiently studied. Historiography
is dominated by works devoted either to all-Union educational policy or to industrial development and col-
lectivization, whereas the regional aspects of personnel training, the institutional dynamics of educational
institutions, and their impact on the social structure of the southern districts of Kazakhstan have been exam-
ined only fragmentarily. The absence of a comprehensive analysis hinders a holistic understanding of the
role of vocational education in the modernization of the region.

The study is further highlighted in light of the contemporary stage of reforming the system of technical
and vocational education in the Republic of Kazakhstan, which is oriented toward strengthening the align-
ment of education with the needs of the economy. An examination of the historical experience of the 1920s—
1940s makes it possible to identify long-term patterns in the interaction between educational institutions and
the economic specialization of the territory, as well as to trace the formation of regional models of personnel
training.

The aim of the article is to provide a comprehensive analysis of the formation and development of the
system of specialized vocational education in Southern Kazakhstan in the 1920s-1940s within the context of
the region’s socio-economic modernization, to identify its institutional features and sectoral orientation, and
to determine its significance in the transformation of the social structure.

Materials and Methods

The source material of the study includes documents from the central archival institutions of the Repub-
lic of Kazakhstan, regulatory legal acts of the Soviet state, as well as published statistical materials from the
interwar period illustrating the processes of formation and functioning of the system of specialized vocation-
al education in the 1920s-1940s. Materials from the Central State Archive of the Republic of Kazakhstan are
of key importance, primarily the collection of the People’s Commissariat of Education of the Kirghiz (Ka-
zakh) ASSR / Kazakh SSR (Fond 81). The documents of this collection include orders and circulars of the
People’s Commissariat of Education, annual reports of technical schools and vocational institutions, and
consolidated data on student enrollment, teaching staff, and the material and technical resources of educa-
tional institutions. Planning and financial documentation, staffing schedules, and correspondence with re-
gional structures allows us to reconstruct the mechanisms of organizational formation and functioning of the
system for training mid-level specialists.

Party-administrative materials are represented by documents from the Archive of the President of the
Republic of Kazakhstan, including the collection of the Kazakh Regional Committee of the RCP(b)-VKP(b)
(Fond 708) and the collection of the Central Committee of the Communist Party of Kazakhstan (Fond 708).
Minutes of meetings, resolutions, and directive letters reflect the priorities of personnel policy, issues related
to planning the training of specialists, and party control over the activities of vocational educational institu-
tions.

A significant group of sources is formed by regulatory documents at both the union and republican lev-
els that regulated the organization of vocational education. These include resolutions of the All-Russian Cen-
tral Executive Committee and the Council of People’s Commissars of the RSFSR on the establishment of the
system of factory apprenticeship training, decisions of the Central Executive Committee and the Council of
People’s Commissars of the USSR on the reorganization of vocational education in the early 1930s, regula-
tions concerning technical schools and factory apprenticeship schools, as well as resolutions of the Council
of People’s Commissars of the Kazakh ASSR that determined the development of the network of vocational
educational institutions within the territory of the republic.

The study employs the historical-genetic method, which allowed us to trace the sequence of the institu-
tional formation of vocational educational institutions in Southern Kazakhstan, including the region’s major
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educational centers—Shymkent and Kyzylorda—to identify the stages of their organizational development
and the transformation of the structure of specialist training in the 1920s-1940s. This approach ensured the
reconstruction of the evolution of regulatory frameworks and administrative mechanisms in the sphere of
specialized vocational education. The historical-chronological method was used to periodize the develop-
ment of the vocational education system according to the main stages of the interwar period, which made it
possible to identify changes in the pace of growth of the network of educational institutions and in the sec-
toral priorities of personnel training.

The historical-typological method was applied to classify vocational educational institutions (technical
schools, factory apprenticeship schools, agricultural and pedagogical colleges), which made it possible to
determine their functional differences and their place within the structure of regional specialist training. The
method of historical-statistical data analysis was used to analyze quantitative indicators, including the num-
ber of educational institutions, the dynamics of enrollment and graduation, and the sectoral structure of train-
ing. The quantitative data were interpreted in the context of the economic development of Southern Kazakh-
stan and its industrial-agrarian specialization. Source analysis made it possible to identify the specific fea-
tures of archival materials and regulatory documents, to determine their degree of informativeness, and to
assess the particular characteristics of official reporting in the field of education. Elements of structural-
functional analysis ensured the examination of the system of specialized vocational education as a compo-
nent of the regional socio-economic structure and as a mechanism of personnel provision for the moderniza-
tion processes of the interwar period.

Results

The regulatory starting point for the formation of the vocational education system was the adoption of
the Decree of the Council of People’s Commissars of the RSFSR of July 29, 1920, “On Vocational and
Technical Education” [6], which established the state character of vocational schools, their financing through
the bodies of public education, and the compulsory nature of industrial training. The document introduced a
fundamentally new model of personnel training based on state control, centralized funding, and a close con-
nection between education and production. It stipulated that vocational and technical schools were to be in-
corporated into the system of the People’s Commissariat of Education and financed from state resources.
This eliminated previous departmental fragmentation and established a unified administrative mechanism.
The decree also mandated the combination of theoretical instruction with industrial practice, reflecting the
Soviet educational policy’s orientation toward the training of skilled workers for the national economy.

The inclusion of the Kirghiz (Kazakh) ASSR in the all-Union vocational education model meant the ex-
tension to the territory of the autonomy of unified legal and organizational principles governing vocational
schools, as established by Union and republican legislation. This ensured institutional integration of the re-
gional educational system into a centralized administrative structure subordinate to the People’s Commissar-
iat of Education and the relevant economic authorities.

In 1922, a vocational and technical school was opened in Chimkent, becoming the first stable institution
of this type in the region. At the initial stage (1922-1923), it was located in the building of a former munici-
pal school, had a two-year program of study, and focused on training craftsmen and repair specialists for ag-
ricultural equipment. By 1924, enrollment had reached 146 students; three workshops and seven pre-
revolutionary machines were in operation. The instructional space amounted to approximately 600-650
square meters, providing less than 4.5 square meters per student. More than 60 % of the equipment required
repair, and practical classes were often conducted in shifts due to a shortage of workstations [7; 11]. In 1923,
a craft vocational school began operating in Turkestan; in 1926, 118 students were enrolled there. Its materi-
al base included five machines and four workshops. The absence of its own dormitory forced students to live
in private accommodations, limiting the inflow of rural youth [8; 27].

A significant impetus for the development of the vocational education network was provided by the
Resolution of the All-Russian Central Executive Committee and the Council of People’s Commissars of the
RSFSR of October 16, 1924, “On Measures for the Development of Vocational Education” [9], which gave
priority to the expansion of agricultural training. The document directed regional authorities to establish spe-
cialized agrarian educational institutions in accordance with the objectives of agricultural modernization. In
further implementation of this policy, on March 12, 1925, the Council of People’s Commissars of the Kir-
ghiz (Kazakh) ASSR adopted the resolution “On the Development of Agricultural Education” [10; 6],
demonstrating the transmission of all-Union priorities to the republican level.
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The implementation of these regulatory provisions led to the establishment of agrarian institutions in
Aulie-Ata and Kzyl-Orda. The Aulie-Ata Agricultural Vocational School, operating from September 1,
1924, had 212 students by 1927 and possessed five specialized classrooms and a 42-hectare training plot.
Although these quantitative indicators demonstrate an effort to create a full-fledged agrarian base, the level
of technical equipment remained extremely low: one tractor served more than 200 students. Mechanized
training was sporadic in nature, and the majority of practical work was carried out using horse traction. This
indicates a discrepancy between modernization directives and the actual resource capacities of the region
[11; 22]. A similar situation was observed in Kzyl-Orda, where agricultural courses were organized in Janu-
ary 1925 under the provincial land department. In 1928, 96 trainees were enrolled with one tractor and two
plows available. The ratio of 90-100 trainees per tractor practically excluded the systematic mastery of
mechanized land cultivation methods. An additional limiting factor was the absence of permanent education-
al infrastructure: classes were conducted in a rented building, and stationary workshops were lacking [12; 9].
Thus, despite intensified regulatory measures and the quantitative expansion of agrarian institutions, the ma-
terial and technical base in the mid-1920s remained limited. The implementation of agricultural moderniza-
tion at the regional level took place given shortages of equipment and infrastructure, which predetermined
the preservation of traditional forms of practical training until the beginning of the industrialization stage.

Overall, in 1924-1926, two to three vocational institutions operated in the region with a total enroliment
of 300480 students [7; 12]. By 1928, the number of vocational institutions had increased to four, and en-
rollment reached approximately 640 students [8; 29]. The machine inventory increased to 11 units, and the
tractor fleet to three [11; 24]. Nevertheless, the provision of instructional space remained within 3.9-4.4
square meters per student [13; 18], indicating the preservation of an adaptive infrastructural model.

The transition to planned industrialization caused an institutional turning point in the vocational educa-
tion system. The Resolution of the Council of People’s Commissars of the USSR of September 11, 1928,
“On Factory Apprenticeship Schools” [14], reinforced the production orientation of training and provided for
the establishment of Factory Apprenticeship Schools (FZU) at industrial enterprises. This normative act
strengthened the connection between the educational process and the production sector and formed the per-
sonnel base for industrial construction. At the same time, the Resolution of the Central Executive Committee
and the Council of People’s Commissars of the Kazakh ASSR of August 18, 1929, “On the Reorganization
of Vocational Schools into Technical Schools” [12], initiated the transformation of advanced vocational
schools into secondary specialized institutions. Thus, an institutional transformation of the network took
place, accompanied by longer periods of study, more complex training programs, and expanded material and
technical requirements for educational institutions.

By the end of 1929, five vocational institutions were operating in Southern Kazakhstan; enrollment had
reached approximately 720 students, and the expansion of training farms and mechanization facilities had
begun. In Chimkent and Aulie-Ata, vocational schools were reorganized into agricultural technical schools,
accompanied by extended training periods and expanded mechanization curricula. By 1930, an institutional
foundation had been formed that enabled ensuring rapid network growth during the subsequent decade.

The next stage, covering the 1930s, was characterized by accelerated expansion of the material and
technical base. By 1932, three agricultural technical schools and six FZU schools were operating in Chim-
kent and Aulie-Ata with approximately 1.1 thousand students [15; 33]. By 1936, enrollment had reached 2.3
thousand students with 6.2 thousand square meters of instructional space [13], which meant a decrease in per
capita provision to 2.7 square meters per student. In Chimkent, the machine inventory of FZU schools in-
creased from 18 units in 1934 to 47 in 1939, while enrollment grew from 280 to 760 students [16]. In Kzyl-
Orda, annual graduation of mechanization specialists in 1933-1937 amounted to 350-420 individuals [17],
and the growth of the republic’s tractor fleet by 1939 totaled of more than 2 thousand tractor operators [18;
215].

Thus, the period 1920-1929 should be considered a stage of institutional and infrastructural formation
characterized by a limited material base, minimal mechanization, and high equipment load. The legal acts of
1920-1929 created the regulatory and organizational foundation that enabled in the 1930s to transition to a
mobilization-industrial model of vocational education development. The evolution of the material and tech-
nical base of Southern Kazakhstan reflects the all-Union modernization logic while preserving regional spec-
ificity associated with the predominance of agrarian training in the first half of the period under considera-
tion.

The period 1930-1940 became a stage of intensive institutional and material modernization of the spe-
cialized vocational education system in Southern Kazakhstan. If the 1920s were characterized by restorative
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and organizational development of the network, the 1930s were marked by a transition to a mobilization-
industrial model of development determined by the tasks of collectivization, agricultural mechanization, and
the expansion of industrial construction.

At the beginning of the first five-year plan, a sharp increase in enrollment was observed. By 1932, three
agricultural technical schools and six Factory Apprenticeship Schools of agrarian profile were operating in
Chimkent and Aulie-Ata with approximately 1.1 thousand students [15]. The instructional fund amounted to
approximately 4.8 thousand square meters, providing about 4.3 square meters per student. By 1936, howev-
er, enrollment had reached 2.3 thousand students while space increased to 6.2 thousand square meters [13].
Thus, the growth in student numbers (+109 %) significantly outpaced infrastructural expansion (+29 %),
leading to a reduction in per capita space provision to 2.7 square meters. This indicates the mobilization
character of the functioning of educational institutions and the high load on the material base. Particular im-
portance in the 1930s was acquired by agricultural mechanization, which directly influenced the structure of
personnel training. In Kzyl-Orda, annual graduation of tractor drivers and mechanization specialists in 1933—
1937 amounted to 350420 individuals [17]. A significant portion of practical training was conducted at Ma-
chine and Tractor Stations (MTS). If at the end of the 1920s there were no more than three tractors used for
training in the region, by the mid-1930s the number exceeded 30 units. The growth of mechanization was
accompanied by a republic-wide increase in tractor operators: by 1939 their number exceeded 2 thousand
[18; 215]. Thus, the educational infrastructure functioned in close interaction with the production sector.

The industrial development of Chimkent led to the expansion of FZU schools at enterprises. In 1934,
the machine inventory of FZU schools amounted to 18 units with 280 students; by 1939, the number of ma-
chines had increased to 47, and enrollment reached 760 students [16]. Despite significant growth in equip-
ment (+161 %), the ratio of students per machine remained at approximately 16 per unit, indicating two-shift
operation of workshops and high intensity of production training. In the second half of the 1930s, further
network expansion was observed. As of 1940, in the southern regions at least nine technical schools and
more than twenty FZO and FZU schools were operating, with more than 3.5 thousand students enrolled [18;
209]. This constituted about one-third of the total republican enrollment in secondary specialized education,
indicating a high concentration of personnel training in the region. Growth of the material and technical base
was ensured by increased capital investments. According to statistical data, during the second five-year plan
the volume of investments in the public education system of the Kazakh SSR more than doubled compared
to the first five-year plan [19; 186]. Specialized classrooms, laboratories in agrochemistry and mechanization
were expanded, and dormitories were introduced; however, shortages of furniture, equipment, and spare
parts persisted, as recorded in reports of the People’s Commissariat of Education [13].

By the end of the 1930s, the specialized vocational education system of Southern Kazakhstan had ac-
quired stable institutional forms. A differentiated structure was formed: agricultural technical schools (Aulie-
Ata, Kzyl-Orda), industrial-oriented FZU schools (Chimkent), as well as mechanization courses at MTS. If
in 1924 total enrollment in the region did not exceed 300 students, by 1940 it exceeded 3.5 thousand, in-
creasing more than tenfold. At the same time, the machine and tractor fleets expanded, instructional space
increased, and the connection with production was institutionally consolidated.

Thus, the period 1930-1940 became the stage of completion of the formation of the material and tech-
nical base of vocational education in Southern Kazakhstan. Despite continued infrastructural overload and
the mobilization character of resource use, the system acquired stability and ensured personnel support for
agrarian modernization and industrial construction of the region. The evolution of the material and technical
base in 1920-1940 reflects a consistent transition from a restorative model to a planned-industrial structure
integrated into the all-Union modernization strategy.

The analysis of the dynamics of student numbers in vocational educational institutions of Southern Ka-
zakhstan in 1924-1940 demonstrates the need for comparative consideration of quantitative indicators across
stages of institutional development. Comparison of data from the mid-1920s with the late 1920s and the in-
dustrialization period makes it possible to identify not only absolute growth in enroliment but also changes in
the pace of network expansion.
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1932 - 1100 students

1936 - 2300 students 70\
1928 - 640 students
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Figure 1 — Enrollment in specialized vocational educational institutions of Southern Kazakhstan (1920—-1940)

If in 1924 the total number of students did not surpass 300, by 1928 it had more than doubled, reaching
approximately 640. The most significant changes, however, were recorded in the 1930s: by 1932 enroliment
exceeded 1.1 thousand, by 1936 it reached 2.3 thousand, and by 1940 it amounted to 3.5 thousand. Thus,
over the period under consideration, growth represented more than a tenfold increase compared to the base-
line level of the mid-1920s (Fig. 1).

Comparative analysis enables the identification of the years of the first and second five-year plans as
the decisive turning point, when the pace of expansion accelerated substantially. Whereas in 1924-1928
growth stemmed primarily from the organizational expansion of the network, in the 1930s it was driven by
the mobilization model of industrialization, the institutional reorganization of vocational schools into tech-
nical schools, and the expansion of Factory Apprenticeship Schools (FZU).

Discussion

The data obtained allow us to view the development of specialized vocational education in Southern
Kazakhstan in 1920-1940 not merely as a quantitative expansion of the institutional network, but as an
element of a broader transformation of the region’s socio-economic structure. The dynamics of institutional
change demonstrate the integration of the educational system into the processes of state-led modernization,
in which personnel training functioned as an instrument of structural economic restructuring.

A distinctive feature of regional development was the initial predominance of agriculture-focused
training. This was determined by the specific economic profile of Southern Kazakhstan, where the
agricultural sector dominated in the 1920s. Unlike the industrial centers of the RSFSR, where Factory
Apprenticeship Schools (FZU) were oriented toward industrial production from the outset, in the southern
regions emphasis was placed on the training of agronomists, mechanization specialists, and technicians
responsible for servicing agricultural machinery. In this way, vocational education served as a mechanism
for adapting the region to the all-Union program of agrarian modernization.

At the same time, the identified discrepancy between the growth rates of student enrollment and the
development of the material and technical base reflects the specific nature of a mobilization economy. The
prioritization of quantitative expansion of personnel training over the creation of adequate infrastructure
indicates the dominance of tasks associated with the accelerated reproduction of the labor force. Such a
model is characteristic of the first phase of industrialization, when educational institutions operated under
conditions of heightened intensity.

The institutional reorganization of the late 1920s (the transformation of vocational schools into
technical schools and the expansion of the FZU network) indicates a transition from a restorative to a
structurally more complex system of training. This implied not merely an increase in the number of students,
but a change in the status of educational institutions, higher qualification requirements for graduates, and
stronger integration into the production sector. Thus, vocational education ceased to function as an auxiliary
element of social policy and became an independent component of industrial strategy.
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Regional specificity was also manifested in the combination of centralized regulatory directives with
local resource constraints. Despite the unification of curricula and administrative mechanisms, the pace and
forms of modernization depended on the economic potential of the southern regions. This confirms the thesis
of the heterogeneity of Soviet modernization, which was implemented in different regions with varying
intensity and structural priorities. In the long term, the system of specialized vocational education formed in
the 1930s provided the personnel foundation for the region’s industrial growth in the second half of the
twentieth century. Therefore, the period under consideration should be assessed as a stage of institutional
consolidation of professional training in Southern Kazakhstan, when educational infrastructure became a
stable element of the regional socio-economic structure. It should be noted that the quantitative analysis of
the material and technical base of vocational educational institutions in Southern Kazakhstan remains
insufficiently developed, which determines the scientific relevance of the present study.

In Kazakhstani historiography, the development of vocational education in the 1920s-1930s is
examined primarily within the context of industrialization and the modernization of traditional society.
M.K. Kozybayev analyzed the industrialization of Kazakhstan as a historically conditioned yet contradictory
process accompanied by the formation of new social groups, including technical intelligentsia and skilled
workers [20]. In his interpretation, the vocational training system functioned as an instrument for forming the
personnel base of industrial construction. Zh. B. Abylkhozhin considered modernization as a structural
restructuring of the economy in which vocational education was functionally subordinated to the tasks of
economic transformation [21]. He emphasized that under conditions of agrarian predominance in the 1920s,
personnel training was primarily agricultural in character. K.S. Aldazhumanov, in his studies of
collectivization and industrialization, pointed to the mobilization character of modernization and
administrative-command methods of governance, which also extended to personnel policy [22]. In his view,
the educational system functioned as an element of a centralized mechanism for the redistribution of labor
resources. N.E. Masanov examined the transformation of Kazakh society as a transition from a nomadic to
an industrial-agrarian type of economy, in which education, including vocational education, became an
instrument of social stratification and the formation of a new identity [23]. T.O. Omarbekov emphasized the
social consequences of collectivization and industrialization, considering personnel training as part of a
broader process of dismantling the traditional social structure [24].

Thus, Kazakhstani historiography demonstrates several research directions—modernization-oriented,
structural-economic, mobilization-based, and socio-cultural.

Conclusions

The analysis conducted makes it possible to interpret the formation of the system of specialized voca-
tional education in Southern Kazakhstan as one of the key mechanisms of regional modernization during the
interwar period. The creation and institutional consolidation of a network of vocational educational institu-
tions represented not merely a response to economic demands, but an element of purposeful state policy
aimed at the structural transformation of the economy and society. Specialized vocational education func-
tioned as an instrument of the institutional integration of the region into a centralized industrial-agrarian
model of development. It ensured the formation of the personnel resources necessary for the implementation
of modernization projects and simultaneously contributed to the transformation of the social structure, the
consolidation of new professional roles, and the emergence of new patterns of social mobility. The regional
material confirms that modernization processes were heterogeneous in character and were implemented with
regard to the economic specialization and resource constraints of the territory. In this way, the system of vo-
cational training became an important component of the institutional consolidation of Southern Kazakhstan
within the framework of the Soviet socio-economic system.

The formation of the system of specialized vocational education in Southern Kazakhstan in the 1920s—
1940s constituted an essential element of regional modernization. Within the framework of classical modern-
ization theory, this process reflected the transition from a traditional agrarian order to an industrially orga-
nized economy, accompanied by the professionalization of labor and the structural differentiation of the eco-
nomic system. From the perspective of the concept of multiple modernities, the Soviet model of development
appears as a specific variant of directive modernization implemented through mechanisms of centralized
planning and state cadre policy. Vocational education did not function as an autonomous social institution
but rather as an instrument of purposeful regional transformation.

World-systems and dependency approaches allow Southern Kazakhstan to be interpreted as a peripheral
space whose modernization was shaped by the strategies of the center. The establishment of a network of
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technical schools and Factory Apprenticeship Schools (FZU) ensured the integration of the region into the
industrial-agrarian model of the Union economy. In institutional terms, the development of vocational educa-
tion represented the formation of new formal rules governing the training and allocation of personnel. This
contributed to the transformation of the social structure, the expansion of channels of social mobility, and the
formation of professional stratification.

Thus, the system of specialized vocational education in Southern Kazakhstan functioned not only as a
mechanism for supplying personnel for industrialization, but also as a significant factor of the region’s insti-
tutional and social modernization.

References

1 Rostow W.W. The Stages of Economic Growth: A Non-Communist Manifesto / W.W. Rostow. — 3rd ed. — Cambridge:
Cambridge University Press, 1990. — 253 p.

2 Eisenstadt S.N. Multiple Modernities // S.N. Eisenstadt // Daedalus. — 2000. — Vol. 129, No. 1. — P. 1-29.

3 Wallerstein 1. World-Systems Analysis: An Introduction / I. Wallerstein. — Durham; London: Duke University Press,
2004. — 109 p.

4 Frank A.G. Capitalism and Underdevelopment in Latin America / A.G. Frank. — New York: Monthly Review Press,
1967. — 344 p.

5 North D.C. Institutions, Institutional Change and Economic Performance /D.C. Nirth. — Cambridge: Cambridge
University Press, 1990. — 152 p.

6 O npodeccronanpHo-TexHIYeckoM oOpazoBannu: aekper CHK PCOCP ot 29 urons 1920 r. // Cobpanue y3akoHESHHH U
pacnopsokenuii Paboue-Kpectosirckoro IpaButenscrea PCOCP. — 1920. — Ne 64. — Cr. 297.

7 IenTtpanbHbiil rocynapcrBernbiii apxus (nanee — [[TCA PK). — @. 81. — Om. 1. — II. 756. — JI. 11-16.

8 A PK. — ®. 81. — Om. 1. — [1. 924. — JI. 27-30.

9 O Mepax 1o pa3BuTHIO npodeccnonansHoro odpazoBanus: nocranosnenne BIIMK u CHK PCOCP ot 16 oktsa6ps 1924

r. // Cobpanue y3akonenuit PCOCP. — 1924. — Ne 80. — Cr. 789.
10  LTAPK.—®.30.— Om. 1. — JI. 214. — J1. 6-9.
11  LOrAPK.— ®.81. — Om.1. — JI. 1037. — JI. 22-27.
12 LUT'APK. — ®. 81. — Om. 1. — /1. 1104. — JI. 9-12.
13 LHI'APK.— ®.81. — Om. 1. — 1. 1612. — JI. 18-24.

14 O mkomnax (adbpuuHo-3aBoAcKoro yueHmdectBa: noctanosinenne CHK CCCP ot 11 centsops 1928 r. // CoGpanue
3aKOHOB U pacnopsbkenuit Paboue-Kpectesuckoro I[IpasurensctBa CCCP. — 1928. — Ne 57. — Cr. 515.

15 A PK. — @. 81. — Om. 1. — JI. 1496. — JI. 32-36.
16 Apxus [pesunenta Pecnyomuku Kazaxcran. — @. 708. — Om. 1. — JI. 412. — JI. 37-44.
17 OrAPK. — @.81. — Om. 1. — JI. 1583. — JI. 9-15.

18 HapomHoe xo3siictBo Kasaxcrana. — Anma-ATta: ['occraruzaar, 1940. — 236 c.

19 Kaszaxcran 3a 40 ner: crar. ¢6. — Anma-Ata: I'occrarusgar, 1960. — 312 c.

20 Kossi6aes M.K. HUcropus u coBpementocts / M.K. Ko3sibae. — Anmarst: Fouteim, 1991. — 320 c.

21 Ao6wuxoxus JXK.B. Tpaguionnast ctpykrypa Kazaxcrana: conuaabHO-35KOHOMHUYECKHE aCTIEKThl ()YHKIIMOHUPOBAHUS U

tpancdopmanun (1920-1930-¢ rr.) / XK.B. AGbuixoxun. — AnmMarst: Feuteiv, 1991. — 240 c.

22 Kossibaee M.K. Komnekrusuzauus B Kaszaxcrane: Tparemus kpectbsHctBa [ M.K. KosbiGaes, JK.B. AGbUIXOXKHH,
K.C. AnnaxxymanoB. — Anma-Ara: Kazaxcran, 1992. — 35 c.

23 MacanoB H.E. KoueBas nuBuimm3anms Ka3axoB: OCHOBBI KUA3HEACATENBHOCTH HOMagHoro oomectsa / H.E. MacanoB. —
Anmarter: Coruasect, 1995. — 320 c.

24 Omap6ekoB T. 3o6anan / T. Omap6ekoB. — Anmartsl: Canart, 1994. — 272 c.

M.T. Tyrenoga, b.K. Hcabek
1920-1940-xplinapaarsl OHTYCTiK KazakcTangarsl apHaiibl-kacinTik 0itim Oepy —
aliMaKTBIK MO/iepHU3anHs (paKTOPHI peTiHae

Maxkanama 1920-1940-xbuimaper  OnrtycTik  Kasakcrannma —apHaiipl-kocinTik — OitiM  Gepy  kyiieciHig
KaJIBIITACYbl MEH [OaMybl KCHECTiK Ke3eHIeri alMakThIK J>KAHFBIPTYIbIH MAaHBI3Obl JIEMEHTI peTiHae
kapacteippiirad. Kasakcran PecnyOnukacst OprajiblK MEMJICKETTIK —apXUBiHIH — MaTepHaliapbiHa,
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M. Tugelova, B. Isabek

HAPTHAIBIK-OKIMILIIIK OpraHiap/blH KY)KaTTapblHa, HOPMATHBTIK-KYKBIKTBIK aKTLIEpre jKOHE COFBICAPAIIBIK
KE3CHHIH JKapUsUIaHFaH CTaTUCTHKAJIBIK IEpPEKTEepiHe CyHeHe OTBIPBIN, TEXHUKyMIap, (haOpHKa-3aybITTHIK
OKBITY MEKTENTEPl, aybUl HIapyaIlbIIBIFEl KOHE ©3r¢ Jie KOCIITIK OKY OpPBIHAAPHI JKEJICIHIH KYpPBUIYBl MEH
KeHEIiHe OalIaHBICTBl MHCTUTYLHMOHANIBIK ©3repicTep TallaHFaH. ABTOpIAap HOPMATHBTIK Oa3aHbBIH
IBOJIIONMSACHIH, XYHEHIH YHBIMIACTHIPYIIBUIBIK KaJIBIITACy MEXaHU3MICPIH JKOHE OHBIH MaTepHallIbIK-
TEXHUKAIBIK MH(QPaKYPHUIBIMBIHBIH JlaMy epeKIuenikrepin 3epaenereH. 1920-kpuimapsl KocimTik OimiM
OepyniH maMybl IIEKTEYNi PeCypCTHIK MYMKIHAIKTEp, QJICI3 MeXaHHKaJaHABIPY KOHE OKy OeimMernepi MeH
JKaOIBIKTAaphl KOFAPBl KYKTEME >KaFJalblHAa OOJFaHABIFBl KOPCETUIreH. ANMaKTHIK OimiM Oepy XKemiciHiH
XaJIBIK aFapTy JKOHE IIapyalllbUIbIK JKOCHapiay OopraHaapblHa OaFbIHBIIITHI OPTaJbIKTAHIBIPBUIFAH OacKapy
JKyiieciHe MHCTUTYLUHOHANIBIK TYPFbIAA KipikTipiny yaepicrepi tammanraH. 1920-kbpUimapablH COHBIHIAFBI
HUHAYCTPUSUIIAHIBIPY MEH YKBIMAACTBIPY casicaThl KOCINTIK MEKTeNTEpAiH HWHCTHTYLMOHAABIK KalTa
KYPBUTYBIHA, ONApABIH TEXHUKyMIapFa aifHalyblHa jXoHe (haOpHKa-3ayBITTHIK OKBITY JKYHECiHIiH KeHeloiHe
IBII  KeJNTeHI aHbIKTaimFad. ABrtopiap 1930-xburmapabl  Kaap JaspiayablH — OHAIPICTIK  CEKTOPHI
OallIaHBICHIHBIH KYIICIOIMEH JKOHE KociOM MaMaHIaHy KYPBUIBIMBIHBIH KYpJeJeHYIMEeH CHIaTTaJlaThIH
MOOWIM3AVSUIBIK-HHIYCTPHSUIBIK,  TaMy  Ke3eHI peTiHae Kapactolprad. Kopsitemasima  1920-1940-
JKBULIApAAFEl apHANBI-KACINTIK OLTIM Oepy arpapiislk MeXaHWKaJaHIBIPY MEH ©OHEpKICINTIK KypbUIbICKa
WHCTUTYIIHOHAIIBIK OHE KaApIJBIK KOJIay KepceTKeHi, coHpaii-ak OHTYCTiK KasakcTaHHBIH oleyMeTTiK
KYPBUIBIMBIHBIH TPaHC()OpPMaLHMACHIHA BIKNAJT €TKCH aiMaKThIK MOJCPHHU3ALMSIHBIH KYPBUIBIM KypayIlbl
(hakTOpBI OOIFAHBI TYXKBIPBIMIAFAH.

Kinm ce30ep: corpicapalblk Ke3eH, KEHECTIK MOJIEpHHU3aNHs, apHaibI-kacinTik 6i1iM 6epy, KCPO-HBIH Kaap
cascatsl, 1930-KpuLiapAarbl WHIYCTPHUSUIAHIBIPY, OJEYMETTIK TpaHcdopMarys, alMakTelK OimiM Oepy
cascatsl, OHTycTiK Ka3akcraH, HHCTHTYIIMOHAIABIK pedopMmaap.

M.T. Tyrenosa, b.K. Hcabek

CneunajasHo-npogeccuonanbHoe oopazoanne B FO:xxnom Ka3zaxcrane B 1920-1940-¢
roabl Kak (pakTop peruoHaJbHOI MOIepHU3ALMHI

B crarbe aBTOpPBI paccMaTpuUBalOT Ipouecc (OPMHUPOBAHHS M Pa3BUTUS CHUCTEMBI  CIICHHAIBHO-
npodeccruoHanbHOr0 obpazoBanus B HOxxHoM Kazaxcrane B 1920-1940-¢ rr. kak BaKHBIH 3JE€MEHT PETHO-
HaJIbHOM MOJIEpHU3AlNK COBETCKOTro neproja. Ha ocHoBe apXUBHBIX MaTepuaioB L{eHTpanbHOro rocyaapct-
BeHHOTO apxuBa PecnyOnuku KazaxcTaH, JOKyMEHTOB MapTHHHO-aAMHUHUCTPAaTHBHBIX OPraHOB, HOPMATHB-
HO-TIPaBOBBIX aKTOB U OMYOJIMKOBAaHHBIX CTATHCTHYECKHUX JAHHBIX MEXKBOESHHOTO MEPHOJa MPOaHAIH3UPOBa-
HBl MHCTUTYLMOHAIBHBIE N3MEHEHUsI, COIPOBOXKIABIINE CO3/JaHNE U PACIIUPEHUE CETH TEXHHKYMOB, IIIKOJ
(haObpHIHO-3aBOACKOTO YUCHHUYECTBA, CEINbCKOXO3IMCTBEHHBIX W HHBIX MPO(PECCHOHANBHBIX YUEOHBIX 3aBee-
HHIl. ABTOPBI PACCMATPHBAIOT YBOJIIOLUIO HOPMATHBHOI 6a3bl, MEXaHU3MbI OPraHU3ALHOHHOTO CTAHOBIICHHS
CHCTEMBI U 0COOCHHOCTH (OPMHUPOBAHMS €€ MaTepUaIbHO-TEXHUYECKON HH(pacTpykTyphl. [TokasaHo, 4yTo B
1920-¢ rT. pa3BuTHe NPOo(ecCHOHATEHOTO 00pa30BaHMs MPOMCXOAWIO B YCIOBUAX OTPaHMYCHHBIX PECypC-
HBIX BO3MOXKHOCTEH, c1a00i MeXaHU3alMK M BBICOKOH HAarpy3KH Ha yueOHbIC TIOMELICHUS 1 000py/I0BaHUE.
[TpoaHann3upoBaHbl MPOLECCHl MHCTUTYIMOHAIBHON MHTETPAllMU PErHOHAbHOW 00pa3oBaTeNbHOM ceTH B
LEHTPAIM30BAHHYIO CTPYKTYPY YNpPAaBJICHHUS, MOAYMHEHHYIO OpraHaM HapOJHOTO MPOCBELICHHS U XO3SHCT-
BEHHOTO IUIAHMPOBAHMS. YCTAHOBIEHO, YTO MEPeX0oj] K WHIYCTPUAIM3alMM M KOJUICKTHBH3AllMH B KOHIIE
1920-x rr. 00yCI0BHI HHCTUTYLIMOHAIBHYIO PEOPraHU3aLHI0 TPO(ECCHOHAIBHBIX LIKOJI, UX TPpeo0pa3oBaHue
B TEXHUKYMBI U pacCIIUpEHHE CUCTEMBI (haOpHIHO-3aBOACKOTO 00y4ueHus. ABTOPHI paccMarpuBaioT 1930-¢ rr.
KaK 9Tal MOOMIM3aLHOHHO-UHAYCTPHAIBHOTO Pa3BUTHS CHUCTEMbI, XapaKTepPHU30BABIIMKCS YKPEIUICHHEM
CBSI3U MOJTOTOBKH KaJPOB C MPOM3BOJICTBEHHBIM CEKTOPOM U YCIOXHEHHEM CTPYKTYPHI MpodecCHOHATEHOM
crieranm3anuy. ChenaH BBIBOA O TOM, YTO CIIENMAIbHO-TIpodeccHoHaNbHOE oOpa3zoBanue B 1920-1940-e
roJbl BBICTYIIHIIO CTPYKTYypooOpa3ymomuM (akTopoM PernoHaIbHONH MOIEPHHU3ALNH, 00SCeYnB MHCTUTY-
LIMOHAIILHO-KaPOBYIO MOIAEPXKKY arpapHON MEXaHH3aLUK U MPOMBIILICHHOTO CTPOUTENILCTBA U CIIOCOOCT-
Bys TpaHc(hOopMaluy coluanbHoM cTpykTypbl FOxxHoro Kasaxcrana.

Knrouesvle cnosa: MeXBOSHHBIN MEPHOJI, COBETCKasi MOJICPHU3ALINS, CIIEIUATBHO-TIPOecCHOHAIbHOE 00pa-
3oBanue, kagposas nomutuka CCCP, unaycrpunammsanus 1930-x rr., conmanbHast TpaHc(OpPMANus, perHo-
HaJbHas oOpa3oBarenbHast nonuTrka, el KasaxcraH, ”HCTHTYIIHOHABHEIE peOpMEL.
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